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[bookmark: _Toc157418044]Abstract
National and international education organizations continue to prepare effective instructional leaders who can promote student achievement in the 21st century classrooms. This study examines how school leaders in Fujairah’s public schools conceptualize instructional leadership and relate their instructional practices to students’ achievements. Further, the study explores the barriers and affordances that school leaders encounter in adopting their instructional leadership. A qualitative research approach was employed to collect data using semi-structured interviews, document analysis, and observational fieldnotes. The study sample included 15 school leaders including principals, vice principals, and heads of departments from 10 randomly selected schools located in the Emirate of Fujairah in the United Arab Emirates. The analysis revealed that school leaders conceptualize instructional leadership as a practice that is data informed where teaching and learning are greatly emphasized. Further, students’ wellbeing and robust teacher professional development were found to be significant drivers of students’ academic success. Some key recommendations that emanate from this study include improving and expanding school leaders’ instructional leadership practices with a focus on school improvement, lifelong learning for all, and promoting data-driven decision making. Implications for learning growth in schools and supporting the future generation of students are discussed.
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[bookmark: _Toc157418050]Chapter 1
[bookmark: _Toc157418051]1 Introduction 
[bookmark: _Toc272270416][bookmark: _Toc351037812][bookmark: _Toc172096251][bookmark: _Toc179622565][bookmark: _Hlk130683831][bookmark: _Hlk130683858][bookmark: _Hlk131122734][bookmark: _Hlk130683885][bookmark: _Hlk131122700][bookmark: _Hlk130683897][bookmark: _Hlk131122674]According to Nixon (2017), instructional leadership is one of those concepts that has been used frequently over the last few years, and there is a tendency to assume what it implies. Setting and conveying a clear vision and goals for teachers and students, as well as supporting instructors through coaching, mentoring, and professional development, constitute the process of instructional leadership (IL) (Robinson et al., 2008). Hallinger and Heck (2011) recognized and concurred that IL has become a worldwide phenomenon and had given rise to a unique type of leadership for learning. Munna (2023) further indicates that leadership plays an essential role in any educational institution since it facilitates the management of daily operations of schools including teaching and learning among other factors. IL has always been a factor that influences efficient teaching and learning procedures. IL is one of the effective leaders’ roles that contributes to effective teaching, and in turn promoting students’ overall schooling experiences (Hallinger & Heck, 2011; The Organization for Economic Co-operation and Development, 2005). Hence, IL becomes primarily focused on developing teachers’ strategies that enhance the learning and educational performance of all learners. 
[bookmark: _Hlk130683919][bookmark: _Hlk131122663][bookmark: _Hlk130683927][bookmark: _Hlk131122644][bookmark: _Hlk130683934][bookmark: _Hlk130683954][bookmark: _Hlk131122614]Student achievement, some studies argue, improves when a principal serves as an instructional leader (Hansen & Làrudsóttir, 2015; Rigby, 2013; Robinson et al., 2008). Therefore, the IL approach is to advance student learning outcomes in schools (Carraway & Young, 2014; Duplessis, 2013). Principals who practice instructional leadership have a distinguished vision for their school that plays a key role in advancing student learning (Munna, 2023). Moreover, principals who are viewed as instructional leaders tend to help teachers improve their practice by providing them with the tools they need through coaching, mentoring, as well as through formal and informal professional development opportunities (Robinson et al., 2008). Hence, instructional leaders are a significant resource for teachers who aspire to develop their teaching strategies to improve student achievement. Among the crucial components that shape positive educational provisions for learners in schools are the leadership practices performed (Rigby, 2013). Recent research demonstrated the significance of instructional leadership in managing and supporting change in schools (Hallinger, 2018). Furthermore, instructional leaders play a key role in achieving the academic objectives of the school with the aid of the teachers. These leaders tend to invest their time and energy into implementing change, placing special emphasis on pedagogical approaches, and work towards raising the academic standard of the school, and particularly student achievement.
This study explored the perspectives of school leaders towards IL, addressing the affordances and possibilities associated with the IL practice with the aim of paving the way for enhanced student achievement in Fujairah’s public schools. What follows is an elaboration on the study’s research context, the significance of the study, its purpose, and the sought research questions.
[bookmark: _Toc157418052]1.1 Research Context: Public Schools in UAE
The research context of the study is the United Arab Emirates' education system, specifically the public schools in the Emirate of Fujairah. This study comes as a response to the country's efforts to improve the quality of education in line with the demands of globalization, hence the significant focus of the UAE ministry of education on the role of instructional leadership and student achievement in achieving the country’s educational agenda. By examining the perspectives and practices of school leaders in Fujairah's public schools, the study aimed to identify the possibilities and challenges of implementing instructional leadership, providing some new insights that would inform future educational leadership policy development and practices in the UAE’s K-12 system and beyond. The study is situated in the context of a growing body of international research on instructional leadership that positions school leaders as instructional leaders who can positively inform student learning outcomes and teaching quality. However, this research area remains scarce in the UAE context. 
[bookmark: _Hlk131122489]In the UAE, Emirates School Establishment (ESE) is responsible for governing several tasks including the teaching staff in all public schools, students’ wellbeing, the administration of tests and results, and all issues pertaining to daily operations including but not limited to school supplies, books, and transportation (ESE, 2022). ESE was created by Federal Decree-Law No. 15 of 2016 and is a separate federal organization. By providing a positive learning environment that is rich in creativity, knowledge, and skills, it seeks to increase the effectiveness of the public schools and the K-12 system at large in the UAE (ESE, 2022). 
Two policy documents including Professional Standards for Principals by the Abu Dhabi department of Education and Knowledge (ADEK) (ADEK, n.d.), and School Leadership Development Plan for Licensure in the UAE: Cultivating Educational Leadership issued by the Ministry of Education in the UAE (MOE, 2020) were analyzed. For Yin (1994), document analysis is a significant tool in qualitative case studies in which the researcher seeks thorough understanding of a phenomenon, program, or an event. According to Merriam (1988), documents of all kinds can aid the researcher in learning, understanding, and gaining new perspectives related to the study subject. 
[bookmark: _Toc157418053]1.2 Policy Document 1: Professional Standards for Principals 
The document Professional Standards for Principals discusses the expected competencies of school leaders and calls for continual professional development. The document has indicators that help to clarify leadership expectations and reflect on the expected impact in schools. The document serves in improving educational leaders’ practices, ensuring that students and staff enjoy thriving teaching and learning environments. Moreover, professional behavior and leadership skills are explicitly defined to improve the teaching practices of teachers and learning experiences of all students, highlighting leaders’ duties in strategy formulation, pedagogy, administration, community involvement, and more.
According to the document (ADEK, n. d.), professional qualities of a leader are crucial for 1) creating a collaborative school vision of excellence and equity, 2) setting ambitious goals and targets, and 3) fostering reflective self-development. Thus, collaborating with colleagues and stakeholders ensures everyone's perspectives are valued. Thus, the document sets a clear and concise framework for understanding how instructional leadership influences academic attainment of learners. Moreover, the document highlights that leaders’ knowledge and understanding enable schools to lead continuous improvement, stay ahead of educational trends, and foster a culture of open communication and collaboration. This involves establishing open communication channels with parents and the wider community.
The document further acknowledges that school leaders should stay up to date with current educational research, attend educational conferences, and schedule classroom observations of their teaching staff. Arguably, these processes help identify areas for improvement and align strategic planning efforts with students' and teachers' needs. 
[bookmark: _Toc157418054]1.3 Policy Document 2: School Leadership Development Plan for Licensure in the UAE: Cultivating Educational Leadership 
The School Leadership Development plan provides an overview of the process of obtaining an Educational Leadership license in the UAE. This overview is intended for aspiring leaders and those interested in pursuing a role in educational leadership in the UAE. The document highlights that schools require strong, persuasive leaders to design and guide goals, objectives, and change as effective school leaders are critical to furthering the aims and needs of UAE schools. As a result, there is a need to improve these talents conceptually and practically. Additionally, the document adds that school leaders supervise and support instructors in their daily duties such as teaching, reflecting their significant role in promoting instructional leadership. The document addresses the standards for school leadership, elaborating on how school leaders are expected to support teachers and contribute effectively to the evolving digital age of teaching and learning, all of which resonates with the constructs of instructional leadership. 
[bookmark: _Toc157418055]1.4 Significance of the Study
[bookmark: _Hlk131122432]This study brings new insights on the instructional leadership adopted in an economically developing Emirate such as Fujairah that continues to invest in education to have a greater impact on its economic growth. To this end, Fujairah public schools are taking the necessary measures to generate a pool of highly educated students who can serve as effective future leaders, hence the significance of addressing the status of school leadership in Fujairah and how it informs students’ academic achievement. Undoubtedly, the quality and excellence of the next generation of Fujairah schools’ graduates partially refer to the responsibilities placed upon the current educational leaders since high-quality education can only be achieved through the deployment of highly trained school leaders (Abu Dhabi Education Council, 2010). Consequently, the study contributes to the efforts of sustaining growth through education in Fujairah’s public schools by investigating the various practices performed by school leaders and how these may support student achievement and respond to the UAE 2030 vision of school and instructional leadership (Al Kaabi, 2013; David & Yahya, 2022). 
[bookmark: _Toc146531201][bookmark: _Toc157418056]1.5 Objectives of the Study
The study focuses on how school leaders in Fujairah’s public schools conceptualize instructional leadership and relate their practices to student achievement. In line with this main objective, the study seeks to: 
1. Determine how school leaders conceptualize instructional leadership. 
2. Identify how leaders’ practices can advance and support student achievement.
3. Explore the challenges and affordances leaders face to adopt instructional leadership approach in today’s educational institutions. 
[bookmark: _Toc157418057][bookmark: _Toc146531202]1.6 Research Questions
To achieve these objectives, this study aims to answer the following research questions using a qualitative case study approach.
1. How do school leaders in Fujairah public schools conceptualize instructional leadership?
2. How do these leaders relate their leadership practices to student’s achievement?
3. What are the challenges and affordances that school leaders in Fujairah public schools encounter as they adopt instructional leadership?
[bookmark: _Toc157418058]1.7 Operational Definition of Terms
Instructional leadership (IL): A model of school leadership in which the principal works with teachers to provide support and guidance on the development of good teaching practice (Marks & Printy, 2003, p.18).
School leaders (SL): A principal, assistant principal, or other individual who is responsible for the daily instructional leadership and managerial operations in the elementary school or secondary school building (Wang et al., 2019, p. 10).
Leadership in schools: Can be defined as all administrative and management tasks linked to the results achieved by students. It has a key responsibility to support teachers, build and develop individuals' potentials, create an organizational learning environment that responds to changes in both social and economic conditions (Blasé, 2000, p. 20).
Student achievement: A term referring to measuring a student's total achievement in his or her studies over some time (Kaplan & Owings, 2017, p. 8).
[bookmark: _Toc157418059]1.8 Summary
This chapter detailed the study's framework. It defined the study problem, research context and significance, and the overall technique employed to investigate the instructional leadership of Fujairah public schools’ leaders namely, principals, vice principals, and heads of departments and how they relate their roles as leaders to students’ academic achievement. Operational definitions, a brief review of the policy documents that support the study’s aims were also addressed. Moreover, the chapter provided an overview of the research objectives and questions that would serve the purpose of this study using the methodological approach adopted namely a case study. Further details on the methodology followed will be described in chapter 3.  






[bookmark: _Toc351037813][bookmark: _Toc157418060]Chapter 2
[bookmark: _Toc157418061][bookmark: _Toc351037814]2 Literature Review 
The review of the literature examines national and international research on instructional leadership practices and student achievement, challenges, and opportunities, as well as major studies conducted in the UAE on the application of instructional leadership in schools. 
[bookmark: _Toc157418062][bookmark: _Toc351037815]2.1 Instructional Leadership: A Historical Perspective 
[bookmark: _Toc351037816]According to Marks and Printy (2003), the instructional leadership style is one of the best leadership approaches used in contemporary educational institutions. For them, instructional leadership dates to the 1900s during which school principals were viewed as representatives of the school community as opposed to being school managers. The concept of instructional leadership resurfaced in the 1980s and this time the ‘principal’ was viewed as the leader of the instructional program and the most fundamental source of the educational process (Jackson & Marriott, 2012). During this era, instructional leadership concentrated on actions that were related to teaching and learning where principals ensured that students achieve academic excellence and that teachers have mastered their instructional tasks (Hallinger, 2010). However, Jackson and Marriott (2012) note that leading instructional practice in schools does not mean that principals renounce their management duties as they must also play their role in managing school operations (Marks & Printy, 2003). 
For school principals to effectively lead the instructional program, they should create the institution's vision and mission which should revolve on improving teaching and learning. According to Hosani (2015) and Kabetal et al. (2013), instructional leadership is mainly deployed in education to observe students' academic performance as well as to monitor the proficiency of teachers’ instructional practices. Hallinger (2005) further argues that instructional leadership is informed by three fundamental aspects: the school's mission and vision, evaluating the educational progress, as well as providing a conducive learning environment for all students. These fundamental aspects shape the school's goals and highlight the responsibility of the institution's leader. Such a responsibility may pertain to creating clear and concise goals that focus on managing and evaluating academic progress of learners (Hall et al., 2016). 
Blase (2000) reminds us that teachers need to collaborate for effective instructional leadership as collaboration enhances teaching and learning and provides the ground for better performance. Consequently, teachers’ instructional development would improve their proficiency, innovation, and creativity and these can indeed improve learning. To harness quality teaching and learning, Blase (2000) believes that teachers who experience effective instructional leadership in their schools tend to adopt newer and more attractive teaching approaches and drop their traditional teaching techniques. Additionally, instructional leadership allows teachers to become more fulfilled, motivated, and encouraged to offer higher quality teaching. On the contrary, teachers who interact with noninstructional leaders will inevitably suffer neglect, annoyance, and frustration which may result in significantly lower academic performance among students (Bouchard, 2002).
[bookmark: _Toc157418063]2.2 Defining the Instructional Leader
The role of school leaders has evolved in recent decades from managers to administrators to instructional leaders (Phillips, 1996). However, the core roles of instructional leaders, as described by Hallinger et al. (2020) include setting up clear school objectives, distribution of curriculum resources, monitoring teachers' lesson plans, curriculum management, and evaluation of teachers. Other delegated roles include the promotion of student growth and treating the institution's instructional quality as the most fundamental priority that turns the school's vision of students’ academic achievement into reality (Naidoo & Petersen, 2015).
Indeed, the role of the school principal as an instructional leader is quite challenging. According to Bouchard (2002), although several principals perceive themselves as instructional leaders, various challenges including accountability, legislation, training issues, time constraints, serving as substitute teachers when needed, and budgeting issues, constantly complicate their work. In contrast, many principals prefer to be perceived as curriculum facilitators and this would require them to work more closely with teachers, students, and the community to ensure the best educational opportunities are offered for all (Bafadal et al., 2019). 
[bookmark: _Toc146531210][bookmark: _Toc157418064]2.3 Instructional Leadership: Challenges and Opportunities
Although practicing instructional leadership in schools has multiple benefits on student achievement, many school principals report several hurdles to becoming perfect instructional leaders (Costello, 2015). Some of these challenges include a lack of sufficient time to effectively focus on instructional tasks, discomfort in visiting teachers' classrooms, and lack of sufficient knowledge and capacity to guide teachers' practice (Carraway & Young, 2014; Salo et al., 2014). McEwan (2003) suggested a couple of strategies to help resolve these challenges including the need for principals to become learners and work in collaboration with other teachers to learn the new curriculum, the need for principals to engage in teaching so they can master and try out new skills, and the imperative for principals to seek out master teachers and learn from them (McEwan, 2003). Despite the existence of these challenges, adopting instructional leadership remains an important practice that informs student achievement. 
Traditionally, principals have played the role of managing school budgets and instilling discipline in students (Lunenburg & Ornstein, 2021). To date, getting adequate time in their busy schedule to discuss teachers’ issues related to teaching, while keeping a hand on best practices and new curriculum appears to be a challenge for many school leaders who aspire to become effective instructional leaders (Hayes & Irby, 2020). However, according to Hayes and Irby (2020), if principals could find enough time, teachers would feel better supported and valued, and this would impact student achievement positively. The instructional leadership philosophy redefines the role of the principal by moving it away from management and administrative duties to clearer instructional ones (Brolund, 2016). 
[bookmark: _Hlk147685560]Principals who feel uncomfortable discussing instructional practice performed by their teaching staff and how to improve it are viewed as ineffective leaders in promoting change and advancing student achievement (Graczewski et al., 2009). In this regard, Salo et al. (2014) argue that instructional leadership entails creating a free atmosphere in which truth and openness thrive to allow difficult conversations touching on teachers' ways of practice to happen. As such, it is imperative for school leaders to create a positive learning environment among staff and develop a conducive atmosphere that makes difficult conversations easier (Duplessis, 2013). 
[bookmark: _Hlk147685582]Although many instructional leaders shy off discussions about teacher's practice, such conversations are essential for promoting student achievement. Rigby (2013) agrees with this view by pointing out that school leaders should have the knowledge and capacity needed to guide teachers to enhance their instruction and by extension improve student achievement. The study of Salo et al. (2014) asserts that principals who lack the competency to guide teachers to improve their practice face challenges practicing instructional leadership model effectively. These studies suggest that principals need to attend professional development sessions to obtain new knowledge on improving teaching practice and curriculum implementation strategies. Moreover, principals should block off sufficient time daily, and take initiative to learn staff-related topics that address teaching and learning to overcome the challenges of becoming effective instructional leaders (Wieczorek, & Manard, 2018). 
[bookmark: _Toc157418065]2.4 Instructional Leadership in UAE: Issues and Concerns 
[bookmark: _Hlk147686865][bookmark: _Hlk147685634]In the local Arab region, a study by Oplatka and Arar (2017) investigated the current practices of IL in public schools in 10 countries including Palestine, Syria, Bahrain, Oman, Jordan, Morocco, Sudan, Egypt, Lebanon, and the UAE in collaboration with UNESCO Beirut office through an online Survey. The subjects involved in this survey were heads of various departments in areas such as school operations, education planning, and education policies. The study revealed that the level of instructional leaders' autonomy is severely limited (Oplatka & Arar, 2017). Previous studies argued that giving school administrators greater control over their school's management is critical to achieving high-quality learning (Al Hosani, 2015; Kabetal et al., 2013). This argument is in line with the assertions of Al Hosani (2015) who points out that school leaders are associated with higher levels of commitment towards enhancing students and school performances. As such, school leaders should make efforts to attain high levels of interaction with both teachers and students in their academic experiences. A study by Al Kaabi (2013) identified that IL is a leadership that supports the development of teaching and learning. Hence it can be referred to as pedagogical leadership, knowledge-centered leadership, learning-focused leadership, or student-oriented leadership. Further, Al Kaabi (2013) adds that IL involves engaging in actions that promote student learning and growth since the quality of instruction must be the top priority for any leader who identifies as an instructional leader. This boosts the capacity of teachers to reflect, innovate, and utilize the most modern teaching strategies to break down complex concepts in the school curriculum delivered. As such, teachers become better placed to handle students' differentiation more effectively and use more effective lesson plans (Kabetal et al., 2013)
Addressing the challenges of instructional leadership policies in UAE schools, Hammad et al. (2023) found discrepancies in leadership power between government officials namely Ministry of education policy makers and those leaders practicing in schools. For them, this discrepancy impacts communication surrounding priorities, needs, and necessities for school, all of which can lead schools to operate less effectively. Also, schools and governments differ in the type of leadership adopted or followed to improve performance in schools (Hammad et al., 2023). Although instructional leadership and teacher training are compulsory requirements in UAE public schools, there is no clarity regarding the specific type of training needed and the suitable methods of follow-up (Mercer, 2007). These challenges call for revisiting leadership in schools surrounding instruction, teaching, and learning to ensure an effective dissemination of practices among school leaders (Massouti et al., 2023).
[bookmark: _Toc146531212][bookmark: _Toc157418066]2.5 Instructional Leadership and Students’ Achievement
[bookmark: _Hlk147687339][bookmark: _Hlk131388598]One unique trait of the instructional leadership approach is its strong connection to the process of enhancing learning for students (Kaplan & Owings, 2017). For instance, certain leadership tasks tend to be mainly managerial and not directly connected to the improvement of teaching and learning (Heck et al., 1990). For many years now, scholars have sought to unravel the mystery surrounding the concept of instructional leadership and there is now a consensus that it entails a strong focus on learning. This includes designing effective teaching and learning objectives, placing high expectations on students and monitoring students’ academic performance (Şenol & Lesinger, 2018). Additionally, instructional leadership aims to protect instructional time, coordinate curriculum, support teachers’ learning, and offer effective instructional support (Timperley, 2005). Therefore, instructional leadership is a well-positioned approach that promotes effective teaching and learning and offers tailored guidance for instructional enhancement (Day & Sammons, 2016; Heck et al., 1990).
According to Hou et al. (2019), the specific way in which instructional leadership affects student achievement is complex. Robinson (2010) claims that instructional leadership encompasses processes, learning culture, and tools on which the process of effective teaching and learning is built. IL is considered a close-to-the-classroom style of leadership. For instance, cushioning teachers from constant distractions, availing teaching and learning materials, fostering professional growth, and providing psychological support are all important instructional leadership practices (Horng & Loeb, 2010). The responsibility of providing instructional leadership was viewed as the work of the school principal and researchers, for years (Horng & Loeb, 2010) and scholars did not appreciate the distributed nature of instructional leadership in schools. However, over time, studies to explore concepts of instructional leadership at other levels of institutions began. Currently, there seems to be a growing consensus that instructional leadership can be enacted at multiple school levels and indeed, propagated via multiple networks of influence within and across schools (Timperley, 2005). 
Timperley (2005) asserts that even after controlling other factors including school environment and learners' demographics, principals' instructional leadership remains a major contributor to a significant variance in student achievement (Timperley, 2005). Other meta-analyses comparing different types of leadership show that instructional leadership is the most influential leadership style in enhancing students' academic achievement over a range of school contexts and levels (Neumerski, 2013). Simply stated, the instructional leadership offered by principals in schools enhances student achievement by promoting the standards of teaching and learning. Arguably, the application of instructional leadership in schools leads to higher teacher efficacy, creates a solid teaching culture, enhances collaboration between teachers, and communicates a shared view towards students’ learning goals (Robinson, 2010). That said, instructional leadership enables leaders to devise measures that boost the quality of teaching and learning in schools. Thus, understanding the techniques of instructional leadership will empower school leaders to better align their tasks with research-based practices that inform educational outcomes and student achievement (Robinson, 2010).
[bookmark: _Toc157418067]2.6 Summary
This review of the literature emphasized the need to examine how school leaders conceptualize instructional leadership and how this approach connects to students’ achievements.  The literature highlighted the need for effective leaders in educational institutions to foster teachers’ capacity to accommodate and positively respond to students’ learning (Timperley, 2005). In addition, this review addressed studies that examined how the beliefs and attitudes of different principals inform practices in relation to their leadership. It was found that school leaders need more professional development on issues that pertain to instructional leadership. This chapter has also discussed the challenges that school leaders face in their practice of instructional leadership including time constraints, lack of required resources, policy issues and how an effective instructional leader ignites the potential of their teachers and consequently inform students’ learning achievement. 
However, In the UAE and based on the few studies conducted around instructional leadership, understanding the leadership practices of school principals towards students’ learning appears to be a key to better conceptualize instructional leadership in UAE public schools and in the Emirate of Fujairah in particular. Therefore, it is undoubtedly important and timely to explore the ways in which leaders of Fujairah’s public schools perform their leadership and share their experiences and knowledge on how to further support student achievement. 












[bookmark: _Toc157418068]Chapter 3
[bookmark: _Toc157418069][bookmark: _Toc351037817]3 Methodology 
[bookmark: _Toc351037818]The main purpose of this study was to investigate the perspectives and practices of school leaders towards instructional leadership and to identify how these practices inform students’ achievements in the public school system in the Emirate of Fujairah in the United Arab Emirates. In this chapter, the study design, sampling processes, data collection tools, as well as data analysis and ethical considerations are described. To understand how school leaders in Fujairah’s public schools conceptualize instructional leadership, the challenges, and the affordances they encounter towards supporting students’ learning achievement, a qualitative case study approach was deployed to answer the following research questions:
1. How do school leaders in Fujairah public schools conceptualize instructional leadership?
2. How do these leaders relate their leadership practices to student’s achievement?
3. What are the challenges and affordances that school leaders in Fujairah public schools encounter as they adopt instructional leadership?
[bookmark: _Toc157418070]3.1 Research Design 
A qualitative case study was adopted using a variety of data sources to provide an in-depth understanding of the case, namely the adoption of instructional leadership practices in Fujairah’s public schools. Yin (2014) highlights that a qualitative case study uses a variety of data sources and analytical approaches to investigate a complex phenomenon, such as a person, group, process, or event. This study focuses on the process of instructional leadership practiced and experienced by school leaders in the public schools of the Emirate of Fujairah in the UAE. Case studies are useful for outlining, contrasting, assessing, and comprehending various facets of a study subject. When you wish to learn more specifically, contextually, in-depth information on a particular real-world topic, a case study is argued to be a suitable research design (Rashid et al., 2019). Therefore, in a thesis or dissertation, case studies are frequently a wise choice given the fact that the researcher may lack the time, or all needed resources to conduct extensive research. Hence, a case study helps in keeping the examined topic focused and more manageable (Snyder, 2012).
[bookmark: _Toc157418071]3.2 Target Population and Sampling
The study involved random selection of ten public schools in the Emirate of Fujairah, from which a total of 15 participants (see Table 1) were recruited to participate in the study.
[bookmark: _Toc156421855]Table 1
Participants' Demographics
	Participant group
	Number of participants
	Age range
	ERPE* average
(in years)
	Ethnic background

	School Principals
	5
	45-60
	15 
	Emirati

	Vice Principals
	5
	40-45
	12
	 Emirati

	Heads of Departments
	5
	35-40
	10
	Emirati


*ERPE = Education-Related Professional Experience. 
The rationale for selecting only ten schools is due to institutional restrictions imposed by the Ministry of Education where it requires the researcher to select a specific number of schools to participate in a given study rather than involving all schools. Participants criteria included holding the position of school principal, vice principal, or head of department with a minimum of 10 years of teaching and leadership experience combined. According to Turner (2020), random sampling ensures that the results are equivalent to those which would have been achieved if a total population had been selected. Thus, random sampling was useful in this case as it allowed all those who fall under the above-mentioned criteria to have an equal chance to be selected to participate in the study. 
[bookmark: _Toc146531218][bookmark: _Toc157418072]3.3 Data Collection Tools
Data was collected through semi-structured interviews, document analysis, and observational fieldnotes. 
Document Analysis 
This included analyzing and summarizing key concepts addressed in the Professional Standards for Principals issued by the Abu Dhabi department of Education and Knowledge (ADEK, n. d.), and the School Leadership Development Plan for Licensure in the UAE: Cultivating Educational Leadership document issued by the Ministry of Education in the UAE (MOE, 2020). 
Semi- Structured Interview
The interviews were completed online via Microsoft Teams and included open-ended questions (See Appendix A). These interviews sought to gain an in-depth understanding of leaders’ practices and thoughts about instructional leadership and students’ learning achievement (Aspers & Corte, 2021). Each interview lasted up to 60 min each. Potential subjects with the above-mentioned criteria got an email inviting them to participate in the study, however only a total of 15 have responded. Information pertaining to the aims and objectives of the current research study and a consent form (See Appendix D) encapsulating the subject’s voluntary involvement, confidentiality, anonymity, and the right to withdraw at any moment from the research were included in a letter of information (See Appendix B) and sent to those who agreed to participate in the study. Subject names were assigned codes and displayed in table form for use in the analysis once participation has been confirmed. Subjects were generally reached directly through their personal email accounts and, in a few situations, through the office of their executive assistants to schedule their online interviews. According to Doyle (2021), semi-structured interviews are regarded as a crucial tool for data collection because they give subjects a free and informal environment in which to express and reflect on their experiences while also facilitating data interpretation, validity checks, and triangulation. These interviews tended to give the subjects a forum where they can easily express complex issues and elaborate on or answer queries that pertain to the topic investigated in this study.  
Observational Fieldnotes 
[bookmark: _Hlk131121963]Data collection included field notes through in-person observation visits to the research sites. The qualitative method known as fieldnotes is most frequently applied in ethnography. Rhoads and Sarah (2017) found that field notes, which are written observations made while or right after participant observations in the field, are important for comprehending the phenomenon in question. Scratch notes, notebooks, and diaries are often paired with field notes. 
For the mechanism of filed notes, a timetable was developed in consultation with the school leaders for the researcher to be aware of when leaders’ meetings take place. These meetings were usually settled once a week and the researcher was able to join 5 meetings for each school during the data collection. Observational field notes were collected by writing down the goals of the meeting, next plans to be implemented, besides monitoring the progress of the students based on the data shared by school leaders on learners’ achievements. Reflecting how school leaders relate their practices to student achievement, the researcher’s school visits revealed that school principals monitor and conduct classroom observation every week, meet with teachers to discuss students’ progress or suggest further teaching pedagogies improvements. Another point of interest for field notes was the school principal’s meeting with other school administrations and head teachers, during which they align school goals, monitor student progress and plan student-specific development goals (Daniel, 2018). These meetings gave clear insights into how school leaders operate their schools to enhance teaching and learning practices. 
[bookmark: _Toc157418073]3.4 Duties of School Leaders
While all share common goals, the difference in practice among School Principals, Vice Principals, and Heads of Departments could be recognized in a few details. Each position entails unique obligations and requirements. School Principals were responsible for supervising and directing the school's educational and teaching programs.  School principals were also endowed with a collection of talents, characteristics, and knowledge that allowed them to manage the complexities of the educational system and connect with the school community on an ongoing basis. The mission and strategy of a school, the creation of a positive school culture, and the provision of effective leadership to faculty and staff were all crucial responsibilities that school leaders expressed holding an accountability for. They communicated with stakeholders to build trust and gather suggestions for improving the school environment. 
The Vice-Principals served as assistant educational administrators with day-to-day school administrative activities such as teacher certification and hiring. In addition to these responsibilities, some of the VPs conducted parent interviews and acted as a mentor and counselor to pupils. According to MOE (2020), vice principalship includes outstanding leadership for the school community, as well as decision-making and organizational skills. The participant VPs were assigned tasks by the school principal, which included managing student discipline and aiding with faculty meetings and teacher observations.
Heads of Departments are often known as middle leaders, who hold crucial responsibilities in supporting teachers’ instructional processes and managing department operations. The participant HoDs encouraged, and communicated with teachers, gave them directions to achieve school’s goals and improve students’ academic performance. HoDs had numerous responsibilities such as organizing department meetings to discuss significant topics and guiding their teams toward the school's mission. HoDs supported successful learning and teaching by discussing challenges and exchanging ideas with their team. The HoDs were also responsible for ensuring that no learner was left behind and that all educational requirements were met. They supervised and monitored teachers to ensure quality performance. HoDs communicated with teachers to develop monthly plans that ensure all instructors are aware of teaching and learning expectations.
[bookmark: _Toc146531219][bookmark: _Toc157418074][bookmark: _Hlk131391777]3.5 Data Analysis and Procedure
[bookmark: _Hlk131392409]According to Phillippi and Lauderdale (2017), a case study approach to data analysis follows a specific pattern in which the researcher gathers, arranges, and evaluates the data in ways that aid in the creation of a methodical and comprehensive understanding of the case. The research questions, the scholarly literature, and the researcher's ongoing self-reflection during the study all served as the main guide for data collection, organization, and analysis. Making sense of the massive amount of qualitative data gathered, recognizing, and classifying it into various patterns, and expressing pertinent conclusions was a challenge (Patton, 2002). All data sources, including the online interviews, the document analysis, and the researcher's observations, were used in a thematic and deductive content analysis (Patton, 2002) to develop themes, patterns, and codes that responded to the study’s research questions. 
[bookmark: _Toc146531220][bookmark: _Toc157418075]3.6 Member Checking and Triangulation
To ensure trustworthiness of the data collected, study participants received a copy of the interview transcripts and its analysis, requesting them to suggest changes where they deem needed. Homan (1991) points out that the study participants may wish to control their data in ways that resonate with their perspectives. Further, researchers need to build a sense of trust with the study respondents by demonstrating that confidentiality, anonymity, and the interests of the latter are honored (Lincoln & Guba,1985). These practices reflected a triangulation of data approach which is considered crucial in qualitative research to improve the reliability of findings (Lincoln & Guba, 1985; Marshall & Rossman, 1999) as well as the interpretations and research conclusions made.
[bookmark: _Toc146531221][bookmark: _Toc157418076]3.7 Ethical Consideration
Education research includes potential ethical challenges that can occur at any stage of the study including the formulation of the research problem, the interaction between the researcher and the participants, collecting, analyzing, and reporting on the research fundings (Creswell, 2009). In addition, Hesse and Leavy (2011) add that the researcher’s desire to investigate a study is another moral ethical issue, whether the researcher identifies the research problem based on the researcher’s curiosity or developing a research field. Having said that, participants’ privacy and confidentiality were protected by assigning them alphanumerical codes such as SP1 for school principal 1.	
[bookmark: _Toc157418077]3.8 Recruitment Procedure
The goals of the study, data collection and analysis procedures were all discussed with the study participants. Therefore, the transparency of the research’s objectives was clear and understood by the participants who also had the chance to ask about any relevant inquiries related to the study. After obtaining the ethical approval from Abu Dhabi university’s research office (See Appendix C), recruitment procedure was initiated. The letter of information and consent form were shared with the participants via email to inform them about the study including the study’s topic, objectives, questions, data tools, process for selection, overview of the expected risks, the procedures taken to ensure participants' anonymity, their right to withdraw freely at any moment throughout the study, the educational institution supporting the study, and the researcher's contact details.
There were 15 leaders who responded with confirmation to participate in the study. The interviews were conducted online using MS TEAMS application. After each interview, transcripts were downloaded and analyzed. An invitation link was sent via email to each study participant individually to have the interview based on their flexibility timings. Data collected was stored in separate folders on one personal laptop that was securely protected with a password and where no one other than the researcher had access to. According to research ethics protocol, data collected will be discarded after five years from the completion of the study.
[bookmark: _Toc146531222][bookmark: _Toc157418078]3.9 Summary
This chapter offered thorough details regarding the methodological approach adopted, and the targeted population, namely 15 school leaders from 10 schools in the emirate of Fujairah in the UAE. The objectives and methodology for this research study were established and identified. The chapter has elaborated on the means to collect data and justified the reasons behind following the addressed methodology. Data collection tools included document analysis, online interviews with school leaders, as well as observation field notes recorded during school leaders’ meetings. The following chapter focuses on the results of interviews conducted with principals, vice principals, and heads of departments, specifically exploring their insights on instructional leadership and its impact on student achievement. 




[bookmark: _Toc351037819][bookmark: _Toc157418079]Chapter 4
[bookmark: _Toc351037820][bookmark: _Toc157418080]4 Findings
[bookmark: _Toc351037821]Given that the research was a singular exploratory, qualitative case study with semi-structured interviews (Yin, 2014), it was difficult to differentiate between relevant and non-relevant data. The study included 15 participants; 5 principals, 5 vice principals, and 5 heads of department from Fujairah Public Schools in the UAE. 
The findings obtained from the semi-structured interviews with the three participant groups are presented in this chapter under 4 themes.  Each theme addressed the various interpretations, comments, and views provided by the study participants towards instructional leadership and students’ achievement. These themes are 1) Instructional Leadership as a Key Promoter of Student Success, 2) Supporting Student Achievement through Data-Informed Decision Making, 3) Students’ Well-being: A Key for Academic Success, and 4) Teacher Professional Development: A Tool for Success. Further, the chapter highlighted researcher’s observations of Heads of Departments and Vice Principals’ practices and offers a concluding summary. 
[bookmark: _Toc157418081]4.1 Overview
The interviews of all groups included questions that addressed participants’ academic and professional background, their roles and responsibilities, their overall understanding of instructional leadership in education, how they define student achievement, and how they use data to make informed decisions to enhance academic performance among students and teachers. Moreover, interview questions addressed how these leaders align their leadership with the school's mission and strategies for continuous improvement of teaching practices, among other related questions. 
With the abundance of data collected, it needed to be organized in a methodical manner to be analyzed. Hence, this task was achieved through multiple readings of the data collected from each participant group and comparing the results. The interview of each participant group encompassed 15 questions. To better scrutinize each data set, all answers to each question were consolidated in its own document, resulting in different documents for each participant group. This process allowed an easier process to identify categories that reflected the study's research questions. Consequently, a summary of replies with relevant quotes for each question inside each data set was generated. Following that, summary of answers for all questions in each data set were compiled and 3 different group reports were created. Each report included a collection of topics that corresponded to the literature review and addressed the study's objectives. It was worth noting that this deductive analytical technique (Miles & Huberman, 1994) allowed the elimination of data that was deemed extraneous to the goal of the study. 
What follows are the perspectives of the study participants, namely School Principals, Vice Principals, and Head of Departments under the themes identified about instructional leadership and student achievement, followed by the observations completed (See table 2). Alphanumerical codes were used to maintain participants’ anonymity and confidentiality (e.g., SP1 for school principal 1, VP1 for vice principal 1, and HoD1 for head of department 1). 
[bookmark: _Toc156421856]Table 2
Findings Themes 
	Selected Codes

	Theme

	continuous instructional improvement; ensuring student progress; providing teachers with resources
	Instructional Leadership as a Key Promoter of Student Success

	utilize data to make informed decisions; utilize data to guide instructional techniques; student achievement data analysis
	Supporting Students through Data-Informed Decision Making

	proponents of social-emotional growth; building a rapport with pupils; establishing a nurturing learning environment.
	Students’ Well-being: A Key for Academic Success

	desire to advance teachers’ professional development; improved learning outcomes relies on teachers; we guide teachers in their professional growth
	Teacher Professional Development: A Tool for Success



[bookmark: _Hlk146023935][bookmark: _Toc146531225][bookmark: _Hlk146045483][bookmark: _Toc157418082][bookmark: _Hlk146800828]4.2 Instructional Leadership as a Key Promoter of Student Success 
[bookmark: _Hlk146800889]The importance of IL was emphasized by the interviewed leaders who viewed IL as a vital duty and part of their professional roles. They reiterated the significance of providing ongoing advice and support to teachers to ensure the delivery of effective instruction. The idea of setting clear expectations, offering opportunities for professional development, and creating a climate that encourages continuous improvement were at the heart of this study’s findings. SP3 said, "Instructional leadership promotes student achievement by supporting teachers in delivering effective instruction, ensuring progress, and unlocking their full potential." Additionally, the findings showed that SPs actively participate in classroom teacher observations and offer the latter insightful critique to enhance their instructional strategies to improve students’ academic performance. 
All leaders’ responses expressed a commitment to instructional leadership with students’ academic performance in mind. David (2019) reminds us that instructional leadership practices are directly relevant to teaching and learning, such as performing classroom observations to make significant progress and in understanding how classroom teachers may provide effective instructions to all. Moreover, the interviewees noted that their schools put a strong emphasis on the professional development of teachers with the goal of creating a collaborative learning environment. SPs noted that instructional leadership is a practical and essential part of their daily duties rather than just an abstract concept. Reflecting on their practice, SPs explained how they promote collaboration, model effective strategies, and share best practices with their teaching staff to advance a culture of continuous improvement. One principal said: “I prioritize the leadership of instruction by demonstrating successful teaching methods, offering continuous PD sessions, and prompting teamwork and the exchange of effective practices among my staff members”. 
By providing teachers with the support and resources they need to give successful instruction, SPs maintained that instructional leadership plays an important role in increasing student accomplishment. “Instructional leadership promotes student achievement by supporting teachers in delivering effective instruction, ensuring learners’ progress towards their full potential” (SP2). Most SPs were found to involve students in IL by 1) providing them with opportunities to voice their concerns and needs, 2) encouraging them to lead projects and 3) offering them a space to have their inputs on existing teachers’ instructional practices. Manaseh (2016) defined IL as an important aspect in supporting, improving, and encouraging instructors' classroom instructional techniques as well as students' academic achievement.
The Vice Principals (VPs) interviewed identified discipline and order as their primary responsibility including attendance, tardiness, and truancy. Evaluation of teacher performance was found to be a significant responsibility for most VPs. While some VPs had other responsibilities associated with instructional leadership, only two clarified how their approach to discipline was linked to instructional leadership. One VP emphasized the importance of building relationships between teachers and students to reduce the number of student issues sent to the office, while another VP noted that relationships between teachers and students are a critical component of their instructional leadership responsibilities. Although VPs' roles may not be as directly connected to instructional leadership as that of the school principal, they still expressed the importance of VPs in creating positive relationships with teachers and supporting them in their instruction (Dietrich et al., 2020). Furthermore, the VPs interviewed noted that they have a partial responsibility in establishing the school's goals and communicating its mission with teachers and the wider community with an emphasis on improving students’ academic success. 
Hallinger and Murphy (1985) established a comprehensive model of instructional leadership that incorporates the principal's responsibilities in crafting an appropriate school vision that values instruction and teacher development. One VP spoke about the implementation of a social-emotional learning program in their school as a leadership initiative that led to a decrease in behavioral problems, leading to a more conducive environment for teaching and learning. Another VP was heavily involved in mentoring programs for both students and teachers. Thus, most VPs were found responsible for school improvement plans, implementing reading programs, and holding weekly teacher meetings to discuss student progress and success. Other leadership practices addressed by the VPs included supervising instruction and building relationships with the wider community.
Many VPs emphasized the crucial role that school leaders play in fostering a school culture that prioritizes student learning. One VP highlighted the importance of building a trusting relationship with students as a key instructional leadership practice for student achievement. Arguably, creating a welcoming environment where students feel cared for and valued is essential to engaging them in meaningful learning experiences. Other VPs stressed that a teacher’s effectiveness and connection with students is the primary factor in determining student success. 
I do know exactly how my job is linked to student achievement. I make efforts to support the teachers in the things that they need to help students be successful whether that’s behavioral support for specific students or academic support....and those things are directly related to student achievement. (VP1) 
There are so many things that go into student achievement. Social-emotional learning is key. In this school, students have their first social interactions. We are huge proponents of social-emotional growth in our building. Also, our reading growth is of huge importance to overall student achievement. (VP2)
The study results showed VPs’ duties go beyond traditional managerial responsibilities and how instructional leadership is a crucial component of their responsibilities. VPs noted that teachers spend a large amount of their time supervising pupils and controlling their actions to help in creating a welcoming and responsible school atmosphere. Gordon et al.’s (2006) literature review on school administrators’ instructional leadership revealed that a collegial model of supervision and an approach focused on teachers’ developmental growth is a new paradigm in the field of instructional leadership. This new paradigm was reflected in one VP’s statement: “I make efforts to support the teachers in the things that they need to help students be successful, whether that’s behavioral support or academic support.” 
Heads of Departments (HoDs) who took part in this study had a consensus on the complex instructional leadership role they play and how their position has become more demanding. The participant HoDs noted the significant need for educational institutions to actively support HoDs in enhancing their leadership skills. For them, the high workload for HoDs has limited their engagement in instructional leadership that is, for them, directly connected to students’ academic achievement. One HoD said, "In order to meet the demand for effective teaching and learning, it is my responsibility to acquire, distribute, and maintain the available resources. I ensure that teachers have all the necessary materials to enhance their teaching." The study findings revealed that HoDs express a high level of subject matter expertise and a deep understanding of curricula and instructional approaches. Their responses exemplified an active participation in the process of curriculum alignment with the educational institution's goals, providing support for classroom instruction, and encouraging teamwork among the teaching staff. 
[bookmark: _Toc146531226][bookmark: _Hlk146023968][bookmark: _Toc157418083]4.3 Supporting Students through Data-Informed Decision Making
The findings showed that all SPs value the role of data in student achievement and in making informed decisions about students’ learning needs, strengths, and challenges. In this regard, SP3 said, “I use data to identify areas where students are struggling and develop targeted interventions to support their growth. I also use data to monitor teacher progress and provide the necessary feedback”. Relatedly, SP5 said “I utilize data to make informed decisions regarding instruction by analyzing student performance data, identifying areas of strengths and weaknesses, and use this information to inform future instructional strategies and interventions”.
The use of data to identify students who may have learning difficulties and to create intervention plans were greatly emphasized by the participant leaders. As shared by the SPs, data serves as a tool to provide individualized learning experience and assistance with the goal of increasing students’ academic achievement. Data-driven decision-making was a common element in SPs interviews. Further, SPs utilized data to guide instructional techniques and identify areas of proficiency and improvement among learners, reflecting their commitment to student success through tailored interventions. 
Similarly, VPs and HoDs believed that data must be used to make informed decisions about students’ needs as well as the necessary professional development for teachers, all of which can yield students’ success and reflect a common commitment to instructional leadership principles and objectives. Furthermore, the responses of VPs and HoDs exemplified their active involvement in classroom observations, student achievement data analysis, and consequently designing relevant intervention plans and implementation strategies. Such practices positioned the VPs and HoDs as learning leaders who guide teachers in their professional growth, fostering an effective and supportive learning environment.  
[bookmark: _Toc146531227][bookmark: _Hlk146047924][bookmark: _Toc157418084]4.4 Students’ Well-being: A Key for Academic Success 
To support students' academic achievement as well as their engagement, the participant SPs stated that students’ overall wellbeing cannot be overlooked. For them, schools need to attend to both academic and non-academic factors that impact students’ achievement, namely the social and emotional factors. One VP said, "we are huge proponents of social-emotional growth in our building, and reading growth is of huge importance to overall student achievement”. SPs added that after COVID-19, it was a necessity to give their teachers adequate training and support to effectively address the social and emotional needs of students. This practice demonstrated SPs’ commitment to students’ overall wellbeing. Moreover, SPs shared that their schools actively foster a positive and encouraging learning atmosphere, seek to build robust relationships with students, staff, and parents for the purpose of students’ academic success. In this regard, one VP said, “it is significant to develop teachers’ capacity in building a rapport with pupils”. 
VPs were found actively engaged in informal conversations with students on academic and non-academic issues. Their commitment to fostering a positive school culture was clearly demonstrated. Additionally, these VPs were seen developing professional development sessions and conducting teacher evaluations, both of which can contribute to the improvement of classroom instructional practices. The interviews with the Heads of Departments (HoDs) revealed that a collaborative environment goes beyond students to include teachers who support one another and work toward common goals. For HoDs, such practices serve towards the creation of a safe and inclusive atmosphere for all learners. Moreover, HoDs believed that supporting students’ social and emotional wellbeing requires us to engage them in appropriate activities and establishing a nurturing learning environment where the necessary resources for effective instruction are offered. 
[bookmark: _Hlk146024034][bookmark: _Toc146531228][bookmark: _Toc157418085]4.5 Teacher Professional Development: A Tool for Success 
Throughout the interviews, staff development emerged as a prominent topic, highlighting the school leaders’ dedication to effectively developing teachers (Dean, 2002). The belief in professional development was centered around the idea that improved learning outcomes relies on teachers who possess strong subject knowledge and could employ a range of teaching methodologies to facilitate mastery among learners (Steyn, 2003). In this regard, the participant HoDs expressed the need to support teachers in implementing new teaching and learning strategies, as this is crucial for enhancing the quality and standards of performance in 21st century schools. Similarly, School principals SPs interviewed expressed a desire to advance teachers’ professional development to facilitate change in instructional practices and the adoption of advanced teaching strategies. 
According to SPs, teachers need to be part of the decision-making processes that are associated with curriculum and instruction. For SPs, this need reiterates the importance of continuous professional development (CPD) for teachers to further advance their collaborative skills on issues of instruction, assessment, and evaluation practices. Further, SPs noted that they actively engage their teachers in evaluation processes that pertain to instruction and assessment methodologies in ways that align with the curriculum objectives. However, SP5 said, “there has been resistance from our educators to implement curriculum modifications, but we make every effort to understand their viewpoints and provide channels through which they can provide their feedback and suggestions". 
The Vice Principals (VPs) were found equally involved in the process of professional development, collaborating with teachers to enhance the implemented curriculum in ways that effectively address the evolving requirements of all students, their socio-emotional welfare as well as their scholastic achievements. VPs’ responses revealed their significant commitment to enhancing the curriculum and putting inclusive leadership strategies into practice to effectively respond to students’ different educational needs. VPs have actively engaged in problem-solving conversations with their teachers, performed in-depth evaluations of teachers' performance and provided helpful feedback to support the professional development of the latter as shared by the VPs and observed by the researcher. Furthermore, VPs noted their role in organizing and leading professional development workshops, demonstrating their dedication to developing the school curriculum as well as creating a supportive inclusive learning environment for all through direct contact with leaners. In this regard, VP4 said: 
Yes, I know exactly how it [supportive and inclusive learning environment] is connected to student achievement. It is the exact same reason why I go to the bus stop each morning...wait for the kids to get off the bus. I have rewards when they do well on the bus. I know that 10 minutes of my morning prior to the kids getting there is going to save everybody’s day without a headache. Because if kids feel good and they’re ready to come to school and feel it’s a good place to come and learn then that’s going to make the classrooms easy to learn in. 
In the same vein, the Heads of Departments (HoDs) said that teacher professional development and training initiatives are their top priority with the belief that improved learning outcomes depended on teachers' strong subject knowledge and effective pedagogical practices. Therefore, to enhance teachers’ practices, HoDs worked with teachers to adopt new pedagogies and further enhance students’ learning experiences. "Effective learning depends on teachers with strong subject knowledge and versatile teaching methodologies. As HoDs, we guide teachers in their professional growth" (HoD1). 
To ensure a commitment to learner achievement and effective teaching, the HoDs established rigorous expectations for both learners and teachers and provided the necessary resources. "To meet the demand of effective teaching and learning, it is my responsibility to acquire, distribute, and maintain the available resources. I ensure that teachers have all the necessary materials to enhance their teaching” (HoD2). These findings exemplified the role of HoDs as instructional leaders and significant contributors to student achievement. Moreover, these HoDs were found keen on fostering shared goals and supporting teachers in collaborating towards establishing more inclusive school settings. 
[bookmark: _Toc146531229][bookmark: _Toc157418086]4.6 Researcher’s Observations of Heads of Departments
Based on the conducted observations for the Heads of Departments (HoDs), several key characteristics and behaviors had been noticed. HoDs were found to possess extensive subject matter expertise, appear to have a comprehensive understanding of the curriculum, content standards, and instructional strategies. They were involved in conducting classroom observations, analyzing student achievement data, and collaborating with teachers to develop targeted interventions for those students with special educational needs. According to Niemann and Kotze (2006), HoDs take on leadership roles, make informed decisions, and monitor student progress. Moreover, they engage in effective communication with stakeholders, bring subject expertise and ensure a cohesive and supportive learning environment is developed and maintained for all. 
[bookmark: _Toc146531230][bookmark: _Toc157418087]4.7 Researcher’s Observations of Vice Principals 
Out of the five Vice Principals (VPs) observed, four were serving in high schools and one in an elementary school. The observations highlighted the significance of VPs’ visibility in the school. This visibility has contributed to building relationships with both students and teachers, fostering a welcoming, yet accountable school culture. The observed VPs dedicated a quarter of their time to supervising students, interact with them, and oversee their activities. These interactions took place on school grounds, during the start of the school day, during lunch hours, and during class breaks. While many students were unaware of the VPs' presence during these times, the researcher observed that some students approached the VPs with their problems or to share their achievements. Further, it was evident that high school VPs had more frequent interactions with students in their offices discussing issues like absences, tardiness, and in-school suspensions. Many of these conversations were routine, involving the VP calculating days missed, reviewing policies, and asking students about their plans to rectify a given challenging situation they may have created.
Several VPs demonstrated instructional leadership in various ways. To exemplify, one VP was working with the coordinator of students with special education needs to ensure that one teacher has provided appropriate accommodations for a struggling learner. Another high school VP had personal conversations with students, inquiring about their attendance and academic performance in different courses. Moreover, two VPs conducted teacher evaluations, one for an elementary teacher and another for a high school teacher. They also led professional development for teachers as part of the school development plan. One VP conducted a post-performance evaluation conference, where the teacher's responses demonstrated a trusting relationship between them and the VP. This collaborative practice between the teacher and the VP has exemplified the means to foster growth and support for both teachers and learners through effective instructional leadership.
[bookmark: _Toc146531231][bookmark: _Toc157418088]4.8 Summary
In this chapter, all participant groups including Principals, Vice Principals, and Heads of Departments have stressed the importance of instructional leadership in educational settings and its robust implications for student achievement. Principals were found committed to effective pedagogy, professional advancement, and collaboration. Vice Principals and Heads of Departments showed strong attention to instructional leadership as part of their jobs. Data-driven decision-making was found to be common across the participant responses to address students' needs, create focused interventions, and promote academic performance, all of which have stressed the necessity of using data to improve instruction and outcomes. Further, the participants' overall approach to education prioritized student engagement and social-emotional well-being. All study participants agreed that academic success is linked to pupils' emotional and social development. Hence, an inclusive and respectful learning environment is needed to improve student performance and success. Professional growth was a common theme where all participants expressed a consensus for continued teacher development at all levels. Finally, the findings reflected the need for educational institutions to further promote instructional leadership development among school leaders in ways that advance students’ learning outcomes in a continuously evolving and demanding world. 










[bookmark: _Toc157418089]Chapter 5
[bookmark: _Toc351037823][bookmark: _Toc157418090]5 Discussion
[bookmark: _Toc351037824]While instructional leadership is believed to be linked to leadership style and behaviors of school leaders (Hallinger, 2005), this research focused on exploring the thoughts, actions, and practices associated with instruction, of various school leaders in Fujairah public schools. By examining the study findings, a range of perspectives towards instructional leadership and its role in supporting both teachers and learners’ success emerged. Hence, several themes were identified. This chapter elaborates on the study findings to offer a clear account of how instructional leadership can serve as a key promoter of students’ academic achievement in Fujairah public schools at times when the Ministry of Education continues to advance the processes of teaching and learning through effective school leadership. To recall, the research questions were as follows:
1. How do school leaders in Fujairah public schools conceptualize instructional leadership?
2. How do these leaders relate their leadership practices to student’s achievement?
3. What challenges and affordances do school leaders in Fujairah public schools encounter as they adopt instructional leadership?
[bookmark: _Toc157418091]5.1 Overview
School leaders play a crucial role in a school's success as they oversee its academic and administrative functioning and ensure that support is offered for teachers, students, and staff. In this study, school leaders from Fujairah public schools reflected on their experiences as leaders, what instructional leadership entails and how is it implemented in their school, how to adopt data-driven decision-making, and what strategies for supporting students’ academic achievement are in place among other concerns. This chapter discusses the four emerging themes based on the study findings including: 1) the significance of data-informed instructional leadership, 2) stimulating collaborative and responsive leadership in education systems, 3) continuous professional development for school leaders, and 4) fostering a culture of learning and growth and offers a concluding summary. This discussion is informed by the examined literature, the methodological approach adopted and the research questions. 
[bookmark: _Toc157418092]5.2 The Significance of Data-Informed Instructional Leadership
School leaders defined instructional leadership (IL) as the process of providing guidance and data-informed support to teachers to ensure high-quality instruction is offered to all students. Similarly, Salo et al. (2014) believe that instructional leadership plays an important role in promoting student achievement by supporting teachers in delivering effective instruction and ensuring progress and full potential. Some school leaders in this study highlighted that leadership is about modeling effective teaching methods, offering continuous professional development opportunities, and encouraging teamwork among all teachers and staff members. Moreover, the study participants conceptualized IL as an approach in which a school leader collaborates with teachers to provide support and advice in the establishment of best practices in teaching. Principals are encouraged to use data to improve student achievement and increase accountability, and this enables them to evaluate performance, make educated decisions, and plan for long-term improvement (ADEK, n.d.).  
Further, they repeatedly addressed the value in utilizing student and teacher data to identify: 1) areas which require improvement, 2) track the progress of students, and 3) to have well informed instructional strategy decisions. These findings conform to the study of Sun et al. (2016) that increased emphasis on student achievement in the last decades has led school administrators to use data-driven decision-making and execute revolutionary projects in contemporary educational institutions. 
School leaders in this study were able, as they shared, to determine specific areas in which students may be grappling by conducting a comprehensive analysis of student performance data. Such analysis enabled them to create targeted interventions to address students’ problems associated with their learning experiences. These findings resonate with the study of Bryk et al. (2010), who believed that student data analysis not only streamlines the provision of assistance to students enduring difficulties, but also fosters an institution-wide culture of continuous improvement. Consequently, using data allowed school leaders to align their leadership techniques with their institution's strategic plan of developing students’ learning capacities. This may require rethinking strategic targeting, responsibilities, training required, and what assessment mechanisms for teachers must be considered (Kraft & Gilmour, 2016). Arguably, data-driven approach to instructional leadership validated decision making and endeavors, thereby enhancing the ability of teacher to deliver quality education that is promising and supportive of students’ academic achievement. This can be exemplified in the following quote of one school leader, “I believe that good leadership and statistical data are essential to educational achievement”, which highlights the importance of skilled leadership in fostering a shared understanding of educational goals and employing statistics to track progress (Robinson, 2010; Timperley, 2005),
The findings showed that school leaders were utilizing data to inform their various responsibilities. These included student discipline, attendance, absences, tardiness, as well as teacher performance evaluation’s practices. Conforming to the study of Kaparou and Bush (2015) about the importance of building relationships between teachers and students to reduce student issues, school leaders in this study emphasized how data can be a useful tool in this regard. School leaders in this study noted that data is useful as it helps in justifying the implementation of a social-emotional learning program, hiring a counselor if needed, and implementing tailored reading programs based on student-needs analysis. Further, these data served in supporting teachers’ instructional abilities and what specific professional development programs may be needed as well as the means to build robust relationships with the school community to provide quality education for all (Marks & Printy, 2003). Having said that, data driven instructional leadership ensured appropriate accommodations for all and maintained teachers’ accountability measures. 
[bookmark: _Toc157418093]5.3 Stimulating Collaborative and Responsive Leadership in UAE Schools
According to Hallinger (2011), collaborative school leadership can boost student learning in reading and math by increasing the school's capacity for academic growth. School leaders stated that instructional leaders must create a culture of learning and personal growth to help both students and teachers. This is exemplified in their views on professional development and its role in fostering collaboration, exchange of ideas and practices among teachers and leaders. Further, the study findings illuminated the keenness of these school leaders on the significance of evaluating and adapting instructional strategies that meet the needs of today’s learners. This finding resonates with the claim of Timperley (2005) that school leadership has a significant impact on school outcomes namely students’ academic achievement according to this study, through motivating teachers and upscaling their instructional abilities. This is by advancing effective teacher professional development and the creation of inclusive school atmosphere that caters for all. Moreover, the study findings showed that increasing teachers’ efficiency in teaching requires effective school leadership in mentoring and coaching. Relatedly, a recent study by Moss and Brookhart (2019) argued that supporting teachers requires a focus on teacher mentoring and coaching processes as conducive to students’ academic achievement. Consequently, instructional leaders who prioritize effective coaching and mentoring are more likely to be key players in the adoption and the implementation of new teaching and assessment skills in the classroom (Carraway & Young, 2014).  
Coaching and mentoring stimulate self-reflection among school leaders on the necessity to cultivate in schools, an environment that is marked by cooperation and collective accountability among teachers, leaders, and students (Spillane, 2006). This has been exemplified in this study by the various opportunities that the participant school leaders offered to students to support their skill development. This included, as shared by the study participants, involving students in the decision-making process, encouraging student-led initiatives, and promoting student autonomy. Relatedly, Harris and Muijs (2005) remind us that involving students in such practices has a positive impact on their academic achievement and the school’s overall performance. 
[bookmark: _Toc157418094]5.4 Continuous Professional Development for School Leaders
The findings showed the significance of recognizing and considering the social and emotional well-being of both educators and students and how this may contribute to the academic achievement of the latter (Gronn & Ribbins, 1996). That said, school leaders may need to engage themselves and their teachers in more professional development on social and emotional learning to further understand the implications it has on students’ academic achievement. Consequently, school leaders are urged to ensure developing and maintaining a supportive educational environment in schools (Zins, 2004). 
In contrast, researcher observations revealed that the participant leaders had an unwavering commitment to ongoing professional development. This was exemplified by their active participation in classroom observations, providing teachers with feedback and guidance to improve their pedagogical skills. Such practices can undoubtedly position school leaders as instructional leaders who seek teacher and student enhancement (Kraft & Gilmour, 2016). Moreover, these practices have the potential to foster innovative methodologies in teaching and learning as well as an opportunity for knowledge exchange between teachers and leaders, all of which can inform students’ learning outcomes. Hence, school leaders who adopted the instructional leadership approach contributed to aligning school curriculum, assessment practices, and students’ emerging needs that currently exist in the evolving K-12 system. Continuous professional development is essential for leaders in education aiming to improve institutional performance and student learning outcomes (ADEK, n.d.).
The study participants acknowledged the dynamic nature of the education sector and the necessity of staying current with research and best practices to provide effective and instructional leadership. This finding conformed with Hattie's (2009) research that emphasized the critical role of professional development offered by school leaders in enhancing teaching and learning outcomes. School leaders are viewed as catalysts for improving school performance and students’ outcomes (Leithwood et al., 2008). Therefore, it can be argued that implementing well-though and tailored professional development would effectively nurture collaboration among teachers, provided data was used to identify the necessary instructional strategies that facilitates a continuous improvement in teaching practices. 
The issue of teacher resistance to change as shared by the study participants possessed a significant obstacle for instructional leaders, who now needed to employ a variety of strategies to overcome that obstacle. This calls on school leaders to possess strong listening skills and diplomacy to provide clear justifications for proposed changes in teaching and learning. In this regard, Fullan (2007) asserts that to effectively manage resistance to change necessitates leaders who can employ a comprehensive strategy that includes both individual assistance and the development of a collective vision for augmenting school or institutional performance. 
[bookmark: _Toc157418095]5.5 Fostering a Culture of Learning and Growth in UAE Schools
This emerging theme has been emphasized by all study participants who had a consensus on the importance of creating an educational environment in today’s schools that fosters a culture of active learning, personal growth, and academic achievement for both teachers and learners (Blase, 2000). The study participants noted that such a practice contributes to building a trusting relationship between students and learners as well as between teachers and school leaders. Arguably, if such environments are created and sustained in today’s schools, students will feel more valued and cared for and ultimately supported in their learning experiences (Fullan, 2007). Consequently, student success, growth, and development will be further enhanced. Nonetheless, leaders’ involvement with their school staff mainly teachers, as the participants shared, through coaching and guidance becomes more of a key promoter of promising students’ outcomes (Costello, 2015). These findings resonate with other studies and indicate that a positive school culture can have a major impact on the academic and social achievement of learners (Schein, 1992). When a school exhibits effective and welcoming school culture, there will be fewer suspensions, higher attendance rates, and higher accomplishment on standardized test scores (Becker & Hedges, 1992; Heck et al. 1990; Graczewski et al. 2009; Ohlson et al. 2016).
According to the literature and exemplified in the voice of the study participants, using effective pedagogical practices and actively engaging in professional development, instructional leaders demonstrate lifelong learning (Dweck, 2006). School leaders in this study stated that leaders who are lifelong learners would surely encourage teachers and students alike to cultivate a growth mindset, believing in their own abilities and intelligence, all through regular and persistent effort. This finding conforms to the philosophy of DuFour and Marzano (2011) concerning the role of educational institutions in laying the foundations for lifelong learning among the school community at large and particularly among school leaders, teachers, and learners. 
 According to Mulford and Silins (2011), effective leadership in education encompasses collaborative and responsive approaches to teaching and learning and the promotion of a sustainable culture of learning and ongoing development. This view resonates with the study findings in how the participant leaders conceptualized the school environment and its implications for teaching and learning and what needs to be done to create a safe and respectful space in Fujairah’s public schools.  For example, the participant leaders explained how they position themselves as responsible individuals to acquire, distribute, and maintain the necessary resources that support students’ learning while ensuring teachers have all what they need to deliver their curriculum more effectively. This finding conforms with previous studies that education leaders keep themselves and those around them at high standards, both personally and professionally, this includes knowing that to meet those standards, they must have strong values, hold themselves accountable for their actions, and never make excuses. Moreover, school leaders believed that their school curriculum is designed to promote learner achievements while ensuring teachers comprehensively understand their subjects. As collected in fieldnotes in week (3), corresponding to observation of meeting (3), Head of Departments worked collaboratively with teachers and made the fundamental modifications on the curriculum. Further, they discussed the main learning experiences and strategies that students should be exposed to in order achieve the learning objectives.
Thus, teacher professional development for these leaders was a driving force to achieve those aims. Further, the participant leaders explained that supporting teachers in implementing new teaching and learning strategies is imperative. In this regard, Carraway and Young (2014) confirms that teachers are the most essential in-school component when it comes to learning, hence school administrators must carry out regular training sessions with the goal of strengthening professional development skills that are critical to motivating and retaining teachers. This finding conforms to previous studies that powerful teaching strategies tend to be shared during training workshops and events. This would foster a belief in the significance of knowledge dissemination among teachers and creates more opportunities for professional growth (Duplessis, 2013; Kabetal et al., 2013). 
Some school leaders appeared to have lack of time and excessive workload that prevent them from effectively understanding and meeting their leadership responsibilities (Al Kaabi, 2013). This finding conforms with previous literature that leaders are experiencing workload issues and are unable to meet leadership responsibilities, such as work intensification issues (Kabetal et al., 2013). Perhaps, reconsidering the role of HoDs and creating the right balance between their instructional and administrative duties may alleviate those challenges and consequently promote teachers’ professional growth. Undoubtedly, creating that balance would translate into more effective teaching and improved students’ learning outcomes which constitutes the goal of effective instructional leadership.
The study's findings showed that instructional leadership is the most effective sort of leadership strategy for enhancing student learning outcomes.  The instructional leadership practices of school leaders were significant for schools because they provided a framework for evaluating current leadership methods and practices. School leaders’ practices were also utilized to guide potential changes in direction, such as introducing or developing methods of leadership to improve the quality of teaching and learning in the school.
Monitoring student development is determined to be essential for good instructional leadership (MOE, 2020).  School administrators developed data systems and assisted teachers in evaluating and applying data to make decisions that promote student learning and growth. Instructional leaders help teachers make educated decisions about how to fulfill the needs of their students by developing systems, tracking student progress with data, and assisting instructors in interpreting and applying data.
Creating a welcoming and collaborative learning environment for teachers and leaders was critical, as research demonstrated that teacher collaboration improved student achievement. Encouraging teachers to collaborate resulted in collective accountability in the school, which implies that teachers and leaders worked together and shared a sense of duty for kids outside of their own class. Providing a conducive learning environment for students and staff resulted in a learning culture in which continuous learning is important to everyone in the school. To effectively instruct pupils, teachers required access to both official and informal professional development opportunities.
Statements collected in interviews showed that school leaders are proposing professional development sessions for teachers to include effective 21 century learning activities. These can be seen in what one of the school leaders has expressed. “During the first week of the term, we had effective professional development sessions about integrating 21 century learning strategies and resources that created a highly effective and conductive learning environment for the learners”. Teachers were effectively encouraged by principals to attend professional development programs outside of the scheduled peer observation classroom.  Encouraging teachers to innovate and engage in professional development led to improved student learning outcomes (Sun et al. 2016).
[bookmark: _Toc157418096]5.6 Summary
This chapter offered an elaboration on the study findings considering the reviewed literature, the methodological approach adopted and the research questions. It showed how educational leaders who participated in this study are depicted as people committed to continuous learning. Further, it illuminated their willingness to promote a growth mindset among their staff, and to the creation of a positive teaching and learning environments for all. Moreover, the chapter reflected how school leaders in Fujairah public schools have embodied a data-driven approach to promote development among teachers and learners based on effective professional development. Moreover, the discussion of the findings showed how the participant leaders have exemplified collaboration and commitment to quality education through the various practices they shared, all of which conformed to previous studies on school leadership and students’ academic achievement (Dweck, 2006; Sun et al. 2016). 
That said, the chapter provided new insights on how school leaders situated in similar contexts can engage with teachers, identify teaching and non-teaching related areas for improvement using data, and in enacting evidence-based instructional decisions that would further support students’ learning. Additionally, the chapter discussed what leaders can do towards encouraging teamwork among teachers and how to include learners in decision making processes that render the academic development of the latter more promising. Collectively, the findings and their discussion have provided a more informed framework to understand how school leaders in Fujairah public schools in the United Arab Emirate context are addressing instructional leadership and its associated measures to ensure successful experience for all learners. 





[bookmark: _Toc157418097]Chapter 6
[bookmark: _Toc157418098]6 Conclusion
This study examined how principals, vice principals, and department heads in Fujairah public schools conceptualize and practice instructional leadership and how these practices implications inform students’ academic success using a qualitative case study approach. Fifteen (15) school leaders participated in this study and offered their insights on the leadership practices they perform at school to support the academic achievement of students and the strategies they have adopted to enhance teachers’ instructional skills and capacities. The findings revealed various forms of instructional leadership approaches used by the participant leaders, all of which have contributed to rethinking instructional leadership in Fujairah public schools. The study findings expressed the timely need for education policy makers to rethink future leadership development frameworks in schools. Doing so will ensure more effective, and data driven instructional leadership is offered in Fujairah public schools along with a robust commitment to teachers’ professional development and students’ wellbeing, all of which immensely contribute to students’ academic success. 
[bookmark: _Toc157418099]6.1 Overview of the Study's Findings
The study revealed how school leaders inspire and collaborate with teachers and other school personnel to enhance education through data-informed decision-making, continuous professional improvement, and the promotion of a culture of learning and growth among the school community. Further, this study revealed the complications and the challenges that school leaders in Fujairah public schools face and how supporting student achievement and educational excellence would be achieved.
Data-driven instructional leadership was a major theme of this study where Fujairah school leaders have prioritized for their decision-making practices surrounding teaching and learning. These leaders have critically analyzed students’ performance and assessment data to make decisions, a practice that allowed them to tailor relevant support for both teachers and students, ensuring that the educational strategies adopted meet specific needs of learners and support improvement plans for all. However, some challenges were found limiting those aims and objectives including lack of time and the various number of duties these leaders are expected to fulfill. However, collaborative leadership was similarly valued by the school leaders who engaged with teachers and students, with the goal to create a school that 1) values community involvement, 2) promotes a positive learning environment, and 3) recognizes everyone's contributions. The participants highlighted that such leadership fosters educational community ownership, responsibility, creativity, and creates best learning practices for all students.
Based on the study’s findings, Fujairah public schools’ leaders were found in need of more tailored and ongoing professional development that advance their growth in instructional leadership strategies to better deal with issues of structure, time constraints, and resources management. Despite all these challenges, the participant leaders expressed commitment to personal and professional development to learn more on strategies that would enhance the learning experience and achievement of all students. This dedication has created a persuasive model for their teachers in their schools to bring about change that further supports students’ evolving learning needs in Fujairah public schools. 
[bookmark: _Toc157418100]6.2 Limitations of the Study
This study had some limitations that must be considered to understand its conclusions. The total number of schools involved in the study was limited to 10 due to the restrictions imposed by the Ministry of Education as stated earlier. Therefore, the applicability of the study’s outcomes to other schools in the UAE may be limited. Moreover, the findings could have been broader and more sophisticated with a larger and more diverse sample of schools and leaders. Further, given the nature of the study, subjective bias may have affected the study results. However, the researcher sought to practice ongoing reflection throughout the data analysis processes. Moreover, school events and meetings that occurred during data collection may have limited the possibility to further examine school leaders' practices and how they inform classroom instruction and student learning.
[bookmark: _Toc157418101]6.3 Revisiting the Study's Research Questions
The research questions addressed in this study were as follows:
1. How do school leaders in Fujairah public schools conceptualize instructional leadership?
2. How do these leaders relate their leadership practices to student’s achievement?
3. What challenges and affordances do school leaders in Fujairah public schools encounter as they adopt instructional leadership?
The study provided deep insights on instructional leadership's complexity in Fujairah public schools. It illuminated how school leaders sought to overcome challenges and boost student achievement. What follows is a brief and overall review of the study’s research questions and findings.
How do school leaders in Fujairah's public schools conceptualize instructional leadership?
The interview responses indicated that Fujairah public school leaders perceive instructional leadership as complex and evolving. For them, instructional leadership is a proactive approach that requires a clear vision, holding a belief in high academic standards, and active involvement in enhancing teaching and learning. They considered themselves educational visionaries who lead their schools to academic success. However, they depended on data-driven decision-making as a crucial factor for their instructional leadership. In particular, the use of data was found to be a key tool to evaluate student performance, identify areas for improvement, and personalize instruction and support for teachers and learners alike.
How do these leaders relate their leadership practices to student’s achievement?
This study found that Fujairah public schools leaders emphasize instructional leadership and its implications for student achievement. This emphasis was translated in how these school leaders empowered teachers through advice, professional development, and resources with the belief that teaching efficacy is strongly related to students’ academic success. These leaders used all available resources and data to make informed decisions to maximize student learning. The participant leaders provided targeted interventions and worked with teachers to measure progress and adjust teaching methods accordingly. They promoted high expectations for students and educators, prioritizing student participation and social-emotional well-being as promoters of students’ success. These leaders integrated their leadership practices with the school's mission and actively participated in instructional leadership to improve students’ educational outcomes.
What challenges and affordances do school leaders in Fujairah public schools encounter as they adopt instructional leadership?
Resource constraints, teacher resistance to change, and time constraints were found as barriers that rendered the practice of instructional leadership a challenging task to perform.  Leaders noted that they had less time to directly support teaching due to many existing administrative and instructional obligations. Despite these issues, Fujairah school leaders shared some ways that assisted them in practicing their instructional leadership. These included dependency on data for quick decision-making, the overall school inclusive culture, and the existence of a collaborative environment in their schools.  
[bookmark: _Toc157418102]6.4 Implications and Recommendations for Future Research 
This study offers school leaders and policymakers some insights to improve student performance and schools’ learning environments. This study adds to the growing body of knowledge on effective educational leadership strategies in the UAE, with implications for improving students’ educational outcomes and achieving the UAE’s goal of having one of the best education systems in the world.
[bookmark: _Hlk149218669]The study's findings are significant because they propose a professional transformation in school leaders’ education journey and how more informed instructional leadership in schools might be advanced. In addition, the study offers new findings on an under-researched area in the UAE where students and teachers continue to need leaders who possess robust leadership skills in teaching and learning. School leaders are invited through this research to effectively embrace students’ learning experience in schools and prioritize data-driven decision making to support academic success for all. By investing in data analysis, recent technological tools, and providing comprehensive training to schoolteachers, the objectives of instructional leadership can be achieved. Similarly, teachers must be empowered to actively use data to inform their actions in relation to students' different learning needs. Furthermore, monitoring student growth and revising educational programs based on data analysis becomes essential to supporting pupils’ academic, social, and emotional success. Educational institutions situated in similar contexts may benefit from the study findings to enhance and develop their instructional leadership practices in relation to school growth and students’ development. In turn, educational leaders may actively promote and execute collaborative leadership approaches in their organizations, a practice that would promote meaningful engagement between educators, students, and stakeholders to create a positive and caring learning environment. That is, promoting inclusive and collaborative education drives the development of educational practices that would meet all students' needs. 
Moreover, the study invites education policymakers to recognize instructional leaders' vital role in shaping education and promoting growth. The participant leaders shared the need for more resources and support to succeed. This support may include funding for 1) leadership and mentoring training programs for school leaders, 2) data analytic tools and related training, and 3) more collaboration across schools. Consequently, policymakers can use precise and targeted methods to implement educational leader development policies and perhaps create incentives to encourage further collaboration between the public and private sector on school leadership and students’ achievement. In addition, these incentives may include recognition programs and grants for schools with excellent leadership models and frameworks.
Future research in this area may consider an advanced methodological approach. This is by recruiting a larger and more diverse sample of school leaders across the UAE to provide a broader understanding of the dynamics of school leaders’ instructional leadership adopted. Moreover, future studies may consider a mixed methods approach by combining quantitative and qualitative data that would provide a more comprehensive and deeper understanding of instructional leadership practices in schools. This would assist in identifying unique contextual factors associated with leadership and students’ learning and better understand the role of cultural, social, educational, or policy variations in shaping students’ success in the UAE and beyond.
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Interview Questions for School Leaders in Fujairah Public Schools
Part I: Please answer the following introductory questions:
Please state the following:
1. Your job title:
2. Your gender:
3. Your age:
4. Your nationality: 
5. Your education level and background: 
6. How many years of experience in the education sector you have? 
7. How many years of experience as a school leader you have?
8. How do your background and experiences align with an instructional leader position?
9. What does it mean to you to be an “instructional leader”? What gets in the way?
10. What is your understanding and view regarding instructional leadership?
11. How do you measure effective instructional leadership?
Part II: Leadership Practices & Student Achievement
1. Based on your knowledge, can you please name some “best leadership practices” in your school. Why are they effective?
2. How may you relate these practices to the students’ achievement? 
3. How does successful leadership exercise its effectiveness on the learning of students?
4. What would you do to increase student achievement?
5. How can you as a leader create positive change to improve teaching and learning?
6. In trying to reduce the achievement gap, what would some of the first steps you would want to do? What steps would you follow if a student was struggling in your school?
7. How do teachers in your school deal with the students who have learning difficulties?
8. Do you engage in instructional leadership by supporting the teaching practices of teachers in your department? How do you do that, if any? 
9. How do you propose to improve “teaching and student achievement” at your school? 
Part III: Instructional Leadership Challenges:
1. In your opinion, what are the common challenges that every school principal tends to face in school?
2. What are some of the ways you have adopted to deal with those challenges?
3. Describe your vision for school improvement. To what extent have you made this vision a reality in your school?
4. Are there any other issues that we haven’t discussed you would like to talk about?
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Project Title
Investigating Leaders’ Perspectives and Practices towards Instructional Leadership: A Focus on Student Achievement in Fujairah’s Public Schools
Document Title
Letter of Information
Principal Investigator:
Shaimaa Mohamed Qareiny
A Postgraduate Master Student – Educational leadership 	
Department of Education, Abu Dhabi University

Invitation to Participate
You are being invited to participate in this research study about investigating leaders’ perspectives and practices towards instructional leadership: A focus on student achievement in Fujairah’s public schools.
Why is this study being done?
This study is very essential given the fact that Fujairah schools continue to respond to the UAE vision 2023 along with the growing knowledge-based economy. To procure more success and manage to increase economic growth, Fujairah schools must take crucial measures to generate a pool of highly educated students who can serve as effective future leaders. Hence, this requires high-quality education imperative. Such high-quality education can only be achieved through the deployment of highly trained school administrators including school principals, vice principals and heads of departments.
The study seeks to answer the following questions:
1. How do school leaders in Fujairah public schools conceptualize instructional leadership?
2. How do these leaders relate their leadership practices to student’s achievement?
3. What are the challenges and affordances for school leaders in Fujairah to adopt instructional leadership?
How long will you be in this study? 
You will be required to attend only one interview for up to 60 minutes and respond to a follow-up email to offer your feedback (if any) on the analyzed data collected from you at the time of the interview.
What are the study procedures?
If you agree to participate you will be asked to attend an interview that will take up to 60 minutes to complete. In order to participate in this study, you must agree to be audio-recorded (if interviewed online). The interview will take place face to face or virtually at a time that is mutually agreed upon. Four to Six weeks after the interview, you will be sent a follow-up email that will require your attention. The follow-up email will request feedback (if any) from you on the analyzed data collected from you at the time of the interview. 
What are the risks and harms of participating in this study?
There are no known or anticipated risks or discomforts associated with participating in this study. However, you can stop the interview or withdraw from the study at any time should you experience discomfort or fatigue.
What are the benefits of participating in this study?
A possible benefit to you may be a further understanding of your role as a school leader who is involved in supporting students’ achievement. You will also benefit from reflecting on your leadership practices and its related positive progress outcomes in Fujairah and the UAE towards the education of all students. The possible benefits to society may be a further understanding of how instructional leadership is translated into practices that promote the development of more effective learning and teaching experience for our students.
Can participants choose to leave the study?
If you decide to withdraw from the study, you have the right to request withdrawal of information collected about you. If you wish to have your information removed, please let the researcher know.
How will participants’ information be kept confidential?
All participants’ names that will be used to communicate with them during the study process will be removed from the data collected at the interviews and replaced with pseudonyms to preserve the anonymity and confidentiality of the participants. Data collected will be stored electronically. Only the Principal Investigator will have access to the data collected. Data collected that contains identifiable information such as the Signed Letter of Information and Consent forms as well as audio recordings will be kept securely in the researchers’ encrypted hard drives. All interview papers with answers will be given pseudonyms to maintain anonymity and confidentiality.
What are the rights of participants?
Your participation in this study is voluntary. You may decide not to be in this study.  Even if you consent to participate you have the right to not answer individual questions or to withdraw from the study at any time.  If you choose not to participate or to leave the study at any time it will have no effect on your employment status and academic standing. We will give you new information that is learned during the study that might affect your decision to stay in the study. You do not waive any legal right by signing this consent form.
Whom do participants contact for questions?
If you have any questions about this research study, please contact: 
[bookmark: _Hlk103764619]Principal Investigator:
Shaimaa Mohamed Qareiny
A Postgraduate Master degree Student – Educational leadership 	
Department of Education, Abu Dhabi University
This letter is yours to keep for future reference. 
[bookmark: _Toc150340763][bookmark: _Toc147260044][image: ]Appendix  C: University Approval
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Project Title
Investigating Leaders’ Perspectives and Practices towards Instructional Leadership: A Focus on Student Achievement in Fujairah’s Public Schools
Document Title
Letter of Information and Consent
Principal Investigator:
Shaimaa Mohamed Qareiny
A Postgraduate Master Student – Educational leadership 	
Department of Education, Abu Dhabi University

I have read the Letter of Information, have had the nature of the study explained to me and I agree to participate. All questions have been answered to my satisfaction.
I consent to the use of unidentified quotes obtained during the study in the dissemination of this research. 
|_| YES |_| NO
I agree to be audio-recorded in this research (if interviewed online)

|_| YES |_| NO
___________________	_________________		________________	
Print Name of Participant	Signature		            Date (DD-MM-YYYY)

My signature means that I have explained the study to the participant named above. I have answered all questions.
__________________ 	_________________		________________
Print Name of Person 		Signature 			Date (DD-MM-YYYY
[bookmark: _Toc351037827]
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